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ABSTRACT 



As used in education , the te rm '“turned 
means a teacher who is "with it" in being emotionally, 
and existentially involved with: (1) the subject matter 

(2) the contemporary scene; and (3) what is relevant fo 
Samples of administrators and teachers interviewed stre 
characteristics and interpersonal abilities at> being of 
importance for the "turned on teacher." Of striking not 
emphasis on the underlying concept of empathy as a cruc 
character ist ic. As described by the sample, the excitem 
within and which is generated by a "turned on" teacher 
confused with the excitement which might be fabricated 
instructional technology. A theoretical framework for c 
and Interrelating "turned on" teaching and technologica 
education may bo available in what is called socio-tech 
analysis. (DM) 
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The term ^'turned on" seems now to have become part of educational 
oemantics# l*he term is not only being used at the classroom level, 
but also by educators at the state ard federal levelc. Following a 
recent trip to Washington, Jk C., one state educational administrator 
reported that high priority is currently being placed in educational 
circles on how to select and train the "turned on teacher. " 

Further, the term "turned on" Ic being used to describe a type of 
educational experience, a "turned on teaching -learning transaction." 

A group of educators and personnel from business and industry in Los 
Angeles were asked by the authors to observe a variety of classroom 
experiences and to note particularly whether or not in their estimation 
what they obSi*rved was "turned oa education." One report conelvded; 

"In my opinion, this isath class was the antithesis 
of a Humed on' teaching-leasming experience. There was 
no enthusiasm for the acquisition of the laaterial and a 
dread of math seemed to be present. The instructor was 
ob'/iously disappointed with the results of the class." 

The observer of another class was more favorably Impressed 

and summarised his report as follows; 

"I would not describe this session as a 'turned on' 
educational experience of the highest magnitude. It was 
somewhat 'tum(>d on.' The teacher was enthusiastic enough 
to show involvement, but was not so oversealous as to be 
disruptive. There was class interaction and some evidence 
of the assimilation of subject natter." 

What is meant by the tern "turned on" as it is being used in the 
above reports and to describe education in general? The term itself 
seetus to be a socially manufactured coUoquialiim. For some time, 
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the llteretura about the laodern drug aubci«Iture has used the term 
"turned on/' Clearly » its use In educational circles Is divorced 
from direct reference to the effects of drug usage. Within the 
semantics of education^ the use of the term Is more akin to its use 
by teenagers and young adults^ referring to "getting with it|" "being 
excited/* and becoming exls ntlally involved and relevant. ThuSi 
the "turned on" teacher is "with It" In being emotionally* Intellect 
tually and existentially Involved vith: (1) the subject matter being 

taught; (2) the contemporary scene; end (3) what Is relevant for the 
students. 



Usage by Administrators and Teachers 
To probe deeper Into the usage of "turned on" In educi^MCfn* 45 
educational administrators and 52 classroom teachers in five Western 
•teces were asked to describe what chey meant when they used the term 
''turned on teacher." A list of the underlying concepts* Identified by 
the administrators as being tsoit frequently Incorporated in their uee 
of the cerm la presented in rank order in Table I. A similar list of 
usage by teechera appears in Tabla II. 
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The administrators and the teachers were intervieved concerning 
these underlying concepts* Both stresped personal characteristics 
and interpersonal abilities as being of primary importance for the 
"turned on teacher," 

Administrators and teachers alike made it clear that^ as they 
vi.ewed it, the "turned on teacher" is not the same as the "good 
teacher." Traditio,«*lly, a "good" teacher has been thought of as 
one who can teach a particular subject matter, maintain discipline, 
be socialised easily into a hierarchically arranged educational system, 
and who has been inculcated with the esteemed quality of being "objec- 
tive." The traditional "good teacher" is safe because he or «he stays 
out of trouble, knows the techniques, has the ri^t credentials, plays 
the game, and has the right curef;r line (administrator for men; stays 
in the classroom for wxxaen). Educators interviewed indicated that, as 
they saw it, the "turned on" teacher, in contrast to the "good" teacher, 
is more adequately able to combine interpersonal abilities with enthu- 
siasm to facilitate a "turned on teaching-learning" experience. 

Of striking note was the emphasis placed by the administrators on 
the underlying concept of empathy as a crucial characteristic of the 
"turned on" teacher. When asked to explain what they meant by empathy 
in this context and why they saw it as so important in teachers, one 
group of administrators responded that vhab they as administrators are 
. ooking for in the "empathic teacher" is one who has cross-cultural 
sophistication, sensitivity, emotional stability, and good human rela- 
tions, Others intervieved, however, while recognising the importance 
of empathy, wert« cautious and at times negative about stressing empathy 
per se in the teacher. To be sure, they saw that a teacher needs to be 
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empathlc as opposed to being cold and insensitive. But, at the same 
time, they said that being too maintenance-oriented or too empath 
may not be functional. Too often the empathic teacher "mothers" 
students and ignores needed cognitive change in them. 

As described by both administrators and teachers, the excitement 
which is within and which is generated by a "turned on" teacher is not 
to be confused with the "excitement" which might be fabricated by the 
use of educational techniques, methodologies or media used separately 
or together. Those interviewed indicated that, as valuable as these 
teaching tools can be in the classroom setting, in and of themselves 
they cannot create a "turned on" teaching-learning transaction nor 
replace what is provided by a "turned on" teacher* 

VHien asked why, in their estimatioik, emphasis was currently being 
placed on the "turned on teacher," both administrators and teachers 
stated: "To counterbalance the technological gains in the field*" 

Technological Advances in Education 
During the past few years the teacher has been confronted with an 
impressive and imposing array of technological innovations ranging 
from Planning, Piogranning, Budgeting Systems (PPBS) to programned in- 
struction and computerised Instruction* With these new technologies, 
the teacher becomes the guider of tools and needs skill in running 
tape recorders, overhead projectors, film strip and slide projectors, 
thermofax machines, m«ovie projectors, and, with the assistance of 
technicians, videotape recorders and projectors* Teachers need to 
function within individual programned instruction systems and with a 
variety of group processes, all within specified objectives* Table I 
presents a "Taxonomy: Grid for Teaching-Learning Strategies" which 
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provides a way of conceptualizing teaching-learning strategies in 
terms of the interrelationship between methods and media within speci- 
fied objectives. Such strategies can improve education only if they 
are utilized by teachers who are equipped to use them and who can 
facilitate making the educational processes they are designed to 
serve come to life. If they "turn off" teachers, and in turn, the 
students, they are more than a waste. 

One step further, looming on the horizon is the req^jdrement for 
teachers to be able to run or compete with computerized instruction. 
Teachers interviewed spoke of increasing fear of these new innovations. 
While admitting that part of their fear had to do with anxiety about 
potentially losing their Jobs, some teachers indicated that they felt 
that accelerated technology, coupled with greater emphasis on the 
role of the "turned on teacher," could soon reach a point of diminish- 
ing returns for education. As an indication that this point may al- 
ready have been reached, some told of "turned on" teachers who have 
been "burned out" or "turned off" while trying to teach within tech- 
nological systems which had been designed to increase efficiency. 

Little nostalgia was found on the part of either the administra- 
tors or the teachers ^ ^tervieved for "pre-technological" or lesu than 
"tu.ned on" forms of teaching. At the same time, those interviewed 
Indicated that they did not Know how to adequately combine both the 
soclo and the technical aspects of education. 

Education a s a Soci o-technical Syste m 
A theoretical framework for conceptualising and Interrelating 
"turned on" teaching and technological advances in education may now 
be available in what is called socio-technical systems a)ialysia . 

O 
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Louis Davis refers to th«£ field of socio*technical systems analysis ss 

"•*»a newly developed theoretical framework which provides 
a setting for understanding the requirements for Job re- 
structuring. In terms of current development and practice, 
these ideas are not yet well known. The concepts were first 
sketched out nearly twenty years ago in Britain, and Horway 
has recently employed them as the substructure for a compre- 
hensive program of labor-management relations. But the (con- 
cepts) have not yet come into common or even uncommon prac- 
tice in the United States.... (From the point of view of 
this form of analysis), work is to be done, and when human 
beings are required actors in the performance of this work, 
then the desired output is achieved through the actions of 
a social system as well as a technological system. Fur- 
ther, these systems so interlock that the achievement of 
the output becomes a function of the appropriate join t oper- 
ation in both systems. The operative word is 'Join4:,' for 
it is here that the socio- technics I idea departs from more 
widely held views--tho3e In which the social system is 
thought to be dependent on the technical system." COavis, 

Louis E. "Transiting the Unprepared into Productive 
Society , (unpub lished papei^ Graduate School of Business, 

UCLA, June 10, 1969, p. 3.] 

Spelling out the nature of socio- technical systems analysio and its 
implications for education go beyond the scope of this paper* But it seems 
to the authors that closer acquaintance with the nature of this type of 
analysis and tht initiation of attempts to utilize it in education in the 
near future could provide a way of moving beyond difficulties in educa- 
tion caused by dealing with socio and technical systems as if they were 
basically independent of each other. 

According to the 1970 Manpower Report of the President, toanpover pro- 
jections indicate a slackening in the need for more ind more teachers dur- 
ing the next ten years. Perhaps some of the utilities which have gone 
into meeting the demands for quantities of teachers up to this point can 
be redirected toward Improving the quality of not only the teachers, but 
also of the educational, socio-techrlcal system itself. 
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TABLE I 



J« Farmer, UCIA 1970 



TAXONOMV ; GRID FOR TEACHIHG^LEARNIWC STRATEGIES 



Once educational objcctlvea have been identified and specified by the teacher 
and the learners » they can be related to both methods and media in terms of teach* 
lng*leaming strategies which are appropriate to the structure of the knowledge 
under consideration. The following grid has been developed to facilitate this 
process. Teaching-learning strategies can be charted on the grid by identifying 
each unit in the strategy by ntuober (l.e., "I," etc.). These numbers can 

then be connected by arrows to indicate progression of anticipated teaching- 
learning experiences In the strategy planned. Evaluation of particular strata* 
giea can be in terms of both cognitive and affective effectiveness, in terms of 
their inductive or deductive contributlou tc the teaching- learning process, and 
in terms of contribution to a ^'turned on*' or ''turned off" teaching-learning 
experience. 
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